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This paper aims at proposing a model of Islamic spirituality to be implemented at higher-
education institutions and determining its impact to the academic performance of the students. 
Thus, this model has suggested an Islamic spirituality programme to be incorporated into 
students’ activities known as the Sharing-is-Caring (SIC) programme. Regularly attending the 
programme is expected to provide positive impacts on the students’ academic performances 
because it emphasises on Islamic spiritual values which are crucial to the students’ successes. 
Questionnaire were distributed to the final-semester Accounting students and the findings 
revealed that the SIC programme could improve students’ Islamic spiritual values.  However, the 
results of the study have failed to actualise the expected positive relationship between the SIC 
programme and the academic performances of the students. 
 






The study on the role of spirituality on academic success have revealed positive impacts upon 
the academic performance of students (Fukofuka, 2007; Walker and Dixon, 2002). William and 
Isaac (2016)  argued that spirituality values serve as a source of inspiration for students and 
thus, result in excellent academic achievements.  Meanwhile, research on Islamic spirituality 
have proposed that an education process based on Islamic values is able to produce individuals 
who are close to God and becoming responsible vicegerents on earth (Rohana et al., 2010). 
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Thus, spiritual programmes could develop students’ characters (Nik Md. Saiful Azizi et al., 
2017).  This paper aims at proposing an Islamic spirituality model which focuses on imparting 
spiritual inputs to students. The model emphasises the Islamic spiritual values, such as Islamic 
beliefs (‘Aqīdaṯṯ), duties and obligations (’Ibādaṯṯ), and manners (Akhlāq) could provide 
positive impacts on the students’ academic performances. As such, this model has suggested 
that an Islamic spirituality programme known as Sharing-is-Caring (SIC) programme. 
 
OBJECTIVE OF THE STUDY 
 
This research study has been designed to determine: 
 
a. If the Islamic spirituality programme can improve students’ Islamic spiritual values.  
b. If Islamic spiritual values can improve students’ academic performances. 
c. The relationship between the Islamic spirituality programme and academic 
performances. 
 
Thus, this study is proposing an Islamic spirituality model to be applied in improving 
students’ Islamic spiritual values. 
 
PROBLEM STATEMENT   
 
Firstly, lack of spiritual values could lead to the absence of a holistic objective in studies and 
could create unfavorable attitude problems which may result in poor academic performance 
(Aden et al. 2013; Lukkerinen et al. 2016). Furthermore, lack of self-control also affects 
academic success of university students. Thus, Siti Syuhada and Suhaily (2017) found that 
students with the higher level of spiritual conscientiousness have capabilities to control their 
behavior towards academic excellence. In Malaysia, spirituality is considered important aspects 
in the national Philosophy of Education for producing a well-balanced individual which serve 
as the key elements of holistic learning (Aminuddin et. al., 2010).   
Secondly, struggling to keep motivated is a challenge among students, otherwise, they 
would continue to feel distressed and stay poor in academic performance. Thus, spirituality is 
one of the solutions that helps students to deal with the aforementioned challenges (Mariani and 
Nur Fadhilah, 2014). Ibrahim (2012) and (Salasiah et al., 2010) have revealed that religious 
factors have influenced students to be more motivated and perform better academically. Thus, 





Definition of Spirituality and Islamic Spirituality  
 
Spirituality refers to a way individuals seek and express the meaning and purpose of life 
(Pulchaski et al., 2009). Beauregard and O’Leary (2009) defined spirituality as “any experience 




that is thought to bring the experiencer into contact with the Divine, not just any experience 
that feels meaningful”. Meanwhile, Taylor (2002) has suggested that spirituality represents a 
necessary essence of life that energises both thoughts and actions of man.  Nasr (1987) has 
defined Islamic spirituality as the presence of a relationship with the God (Allah SWT) that 
affects an individual’s self-worth, sense of meaning, and connectedness with others and nature  
while Khan (2009) relate the Islamic spirituality with the  purpose of life is to worship the God. 
Thus, spirituality in Islam is a term related to the adherence to the set of Islamic rituals and 
codes, resulting in one’s striving to become closer to the God. By performing this, Muslims are 
able to find personal worth and actualisation in life (Khodayarifard et al., 2008). Thus, Isaia et 
al. (1999) stated that spirituality allows individuals to find meaning in life, relate to a supreme 
power, experience joy and hope, and develop relationships.  
 
Relationship Between Spirituality and Academic Performance 
 
Many studies revealed that those who are more religious use their spirituality to cope with life 
and experience many benefits for their health and well-being (Pargament and Park, 1997). Thus, 
Mariani and Nur Fadhilah, (2014) argued that highly spiritual students have many positive 
attitudes that contribute towards their success in studies such as higher self-confidence, good 
emotional health and higher self-control. When confronted with stressful circumstances, they 
are likely to be using positive coping strategies which enable them to decrease stress, change 
perspectives, provide a sense of meaning and purpose of life, and provide social support and 
inspiration (Cox, 2011; Jeynes, 2002; Regnerus, 2006; Steward and Jo, 1998). Additionally, 
students with high religiosity shows mild to low stress and anxiety level (Husni et al., 2014) 
and more responsible and easily understand lessons learned (Salleh and Zuria, 2009). 
Furthermore, Aminuddin (2009) unveiled that both emotional and spiritual well-beings is 
crucial in developing students’ potentials while Richter (2001) found that there is a significant 
relationship between psychological well-being and spiritual well-being of students. Meanwhile, 
a significant relationship between spiritual well-being and college adjustment in terms of 
academic, social, and emotional aspects among students has been found in a study conducted 
by Norwati and Nursyahidah (2012).  
In contrast, a few studies have found that there is no significant correlation between 
religiosity and students’ academic performance (Nadiyah et al., 2005; Taghavinia and 
Motavassel, 2015, William and Isaac (2016)). Similarly, Zubairu (2016) revealed that there is 
no significant correlation between religiosity and academic performance. However, there is no 




doubt that they are in view that spirituality is part of one’s life and, hence, students can use it 
as a source of motivation to stay focused and hardworking in their studies, which leads them to 
academic successes. Thus, spirituality practices have been found to be a stimulus to academic 
performances of students (Salasiah et al., 2012). 
 
Relationship Between Spirituality Programme and Academic Performance 
 
Kuh and Gonyea (2006) claimed that new students have high expectations for a role that their 
university should play for students’ emotional and spiritual development. Thus, Shahjahan 
(2009) has proposed that educators must be aware of the increasing student expectations even 
though there are many barriers in the effort such as definitional complexity of  spirituality, the 
dominance of secular and materialistic values, the lack of spirituality models, and the problem 
of the faculty preparedness and accountability (Lindholm (2007).  Further, it has been reported 
that religious involvement enables students to gain greater satisfaction, feel good about life, and 
be at peace. Highly spiritual people feel more positive about their academic experiences since 
they believe that God provides for them wisdom and resources needed to be successful ones 
(Antrop-González et al. 2007; Bonderud and  Fleischer, 2004; Elder and Conger, 2000; 
Williams et al.,  2002). In the meantime, participating in spiritual programmes is positively 
related to academic performance (Hodge, 2007; Walker and Dixon, 2002). Similarly, Awang 
Abdul Muizz et al. (2018) pointed out that participating in a spiritual programme called Usraṯṯ  
Maḥallaṯṯ would develop students’ social, spiritual, and intellectual values and skills. 
 
Proposed Islamic Spirituality Model: Sharing is Caring (SIC) 
 
The Islamic Spirituality Model suggested by this study is shown in Diagram 1: 
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Referring to the above model, the variables of Islamic spiritual values studied by this research 
are Islamic beliefs (IB) and Islamic practices (IP). In the view of improving students’ 
spirituality, this study has suggested a Tarbiyaṯṯ programme called “Sharing is Caring” (SIC), 
also well known as Usraṯṯ or Ḥalaqaṯṯ with the objective to develop the spiritual part of students 
and it was evidenced as the common mechanism used to increase the spiritual development of 
the students (Farhana et al., 2016).The word Tarbiyaṯṯ refers to the systematic development and 
training of Muslims (Al-Attas,1991, as quoted by Nik Rosila,2013) and the programme was  
positively perceived by students (Mohd Ismail and Salini, 2010).   
The spiritual input attained from the SIC programme such as the increase in the level of 
Islamic beliefs and Islamic practices could benefit the students in the form of excellent 
academic performance. Rosliza et al. (2018b) who conducted ‘entrance-and-exit surveys’ 
(before and after the programme) to elicit students’ responses on the effectiveness of the SIC 
programme in their pilot study. The results  have revealed that  the overall improvement in 
terms of their ‘Ibādaṯt, Akhlāq and their Īmān could be detected among the students involved. 
Additionally, Rosliza et al. (2018a) conducted a study involving high-performance students 
found that the Islamic spiritual practices have a vital role in their study as adopting some Islamic 
practices in learning activities has given a positive impact to the students.  
The value added in SIC programme is based on the concept of caring towards students. 
Garza (2007) has described caring as providing necessary scaffolds and Pang (2005) has viewed 
the caring element as a conscious and ethical responsibility that supports relationship-building 
with students. Garza et Al. (2014) have viewed caring as fostering a sense of belonging, getting 
to know students personally, supporting academic success, and attending to physiological needs 
of the students.  Accordingly, Larsen (2015) viewed caring matters to college students as they 
are motivated to succeed, they are more likely to attend classes, and they feel more satisfaction 
in classes where they perceived that their professor cares for them. Thus, Wentzel (2009) has 
established a clear association between students’ social and academic motivation, behavioural 
competencies, academic performance at school. A similar finding by Scales and Taccogna 
(2000) view strongly nurtured relationships between students and teachers, thus, engage them 






The respondents in this study are the final-semester students of Diploma in 
Accountancy of UiTM Terengganu who attended SIC programmes for five 
consecutive semesters. It has been assumed that the students have been instilled with 
spiritual elements and are expected to provide views on how they perceived the 
Islamic spirituality beliefs and practices and provide fairer and non-bias judgments on 
the topic.  
 
Instrument and Data Collection Procedure 
 
In this study, 67 sets of questionnaires have been distributed, however, only 59 




questionnaires responded by the students, resulting to 88% response rate. The 
questionnaire has been adapted from Hernandez, & Brittany C., The religiosity and 
spirituality scale for youth: development and initial validation (2011). LSU Doctoral 




The data have been analysed by using the Statistical Package for Social Sciences 
(SPSS) 23. To fulfil the objectives of the study, the descriptive statistics analyses 
have been used, such as mean and standard deviation, correlation analysis, and 
multiple linear regression analysis. 
 




The respondents consist of 59 final-semester Accounting students. Most of the students are 
female 69%, 50.8% are those who have scored the CGPA of 3.50 and above. 61% of the 
respondents have been from non-religious schools while the remaining 39% have been from 
religious schools. As for the obligations in performing their five-time daily prayers, 52.5% of 




The internal consistency analyses have been conducted by using Cronbach’s Alpha coefficient 
to obtain reliability estimates. According to Hernandez (2011), the religiosity and spirituality 
scale has good internal consistency with a composite Cronbach’s Alpha coefficient reported as 
.95. In this study, composite Cronbach’s Alpha represents the combination of two factors, 
which are IB and IP. In the current study, the composite Cronbach’s Alpha coefficient is .899, 
which is above .7. The reliability test has been conducted for each of the Islamic Spirituality 
Values factor (IB and IP) and the results have demonstrated strong internal consistency 
estimates (α =.890 for Islamic beliefs, α =.794 for Islamic practice, and α =.899 for the 
composite Islamic Spirituality Values). The reliability test has also been conducted for the SIC 
programme, where the result is α =.895. The results of the reliability test are depicted in Table 
1.  
 




Alpha N of Items 
Islamic Beliefs .890 23 
Islamic Practices .794 12 
Islamic Spirituality Values .899 35 
SIC Programme .895 9 




 Islamic Spirituality Values: Students’ Perceptions 
 
This section explains how the students have perceived their Islamic beliefs and practices.  For 
the purpose of the analysis, the scale from 0 to 3 has been divided into four categories, which 
are never; sometimes; mostly, and always, to measure their beliefs. The scores between 2 and 3 
indicates that the level of beliefs is higher.   
 
Table 2 lists the items regarding the students’ perceptions on Islamic beliefs. Overall, the table 
shows that Islamic beliefs among all the respondents are high (mean for all the items are more 
than 2.00). 
 
Table 2 Students’ Perceptions on Islamic Beliefs 
No Items Mean SD 
1 IB:Religious beliefs make me happy. 2.92 0.281 
2 




IB:When I need help, I go to people with the same 
religious beliefs. 
2.49 0.679 
4 IB:Praying gives me strength when I am upset. 2.73 0.485 
5 
IB:When trying to solve a problem, I pray to Allah for 
help. 
2.85 0.407 
6 IB:I have a close relationship with Allah. 2.29 0.589 
7 
IB:When I do something wrong, I ask for Allah’s  
forgiveness (Maghfiraṯṯ) . 
2.76 0.503 
8 




IB:I find that teachings about Allah are interesting or 
helpful. 
2.81 0.393 
10 IB:My beliefs in Allah gives my life meaning. 2.90 0.357 
11 




IB:When bad things happen, I know Allah will show 
me the answer. 
2.80 0.446 
13 




IB:When I am upset, I remind myself that Allah loves 
me. 
2.59 0.591 
15 IB:My faith gives me hope in tough times. 2.59 0.495 
16 
IB:When something bad happens, I know Allah is 
trying to make me stronger. 
2.75 0.512 
17 
IB:When bad things happen, I try to figure out what 
lesson (Ḥikmaṯṯ) Allah is trying to teach me. 
2.59 0.495 
18 IB:My faith gives me the feeling of peacefulness. 2.64 0.517 





IB:I get strength and support from people in my 
religious community. 
2.41 0.673 
20 IB:When I face a problem, I pray for Allah’s help. 2.76 0.468 
21 IB:I confess my sins to Allah (Tawbaṯṯ). 2.64 0.517 
22 
IB:When I am struggling, I ask Allah to help me 
understand my situation. 
2.73 0.485 
23 IB: I recite dua’ when I am upset or scared. 2.59 0.646 
 
Table 3 lists the items regarding the students’ perceptions on Islamic practices. Based on the 
results, the study has discovered that the students with high Islamic beliefs do not necessarily 
have high Islamic practices. This is evidenced by the result (58.3% mean < 2.00).  
 
Table 3: Students Perceptions on Islamic Practices 
No Items Mean SD 
1 IP:I pray at mosque and surau. 1.10 0.357 
2 IP:I read the Quran every day. 2.03 0.765 
3 IP:I attend congregational prayers. 1.24 0.468 
4 








IP:I spend time to talk with others about my religious 
beliefs. 
1.81 0.682 
7 IP:I watch religious TV shows or movies. 1.59 0.698 
8 IP:I give money (Ṣadaqaṯṯ) based on my religious beliefs. 2.19 0.629 
9 IP:I volunteer to help others based on my religious beliefs. 2.19 0.682 
10 IP:I ask other people to pray for me. 2.31 0.725 
11 
IP:When I am upset, I remind myself to be thankful for 
what I have. 
2.64 0.550 
12 IP:I give others spiritual or religious advice. 1.88 0.745 
 
Table 4 lists the items regarding the students’ perceptions on the SIC programme. Overall, all 
the respondents have evaluated that the SIC Programme enhances their understanding towards 
Islamic knowledge, learning motivation, self-confidence, becoming more positive individuals, 
and absorbing spiritual values (mean of all the items are more than 2.).  
 
Table 4: Students’ Perceptions on SIC 
No Items  Mean SD 
1 
SIC programme can increase my understanding towards 
Islamic knowledge. 
2.61 0.492 
2 SIC programme enhances my learning motivation. 2.54 0.597 
3 SIC programme increases my self-confidence. 2.39 0.616 
4 SIC programme transforms me into being a more positive 2.56 0.534 





5 SIC programme reminds me of the obligation of ‘Ibādaṯṯ h. 2.73 0.485 
6 




SIC programme enhances my soft skills (communication 
and leadership skills). 
2.31 0.565 
8 
SIC programme encourages me to continue searching for 
relevant information to increase my Islamic knowledge. 
2.49 0.569 
9 
SIC programme achieves its objectives of increasing 
spiritual values in my daily life. 
2.61 0.526 
 
Relationship between the SIC programme, Islamic beliefs, Islamic practices and academic 
performances  
 
This study has attempted to investigate the relationship between the SIC programme, Islamic 
beliefs, Islamic practices, and academic performances of students. The Pearson Correlation 
analysis has been conducted to test all the variables under study based on the hypotheses below: 
 
H1: There is a relationship between SIC Programme and Islamic Beliefs 
H2: There is a relationship between SIC Programme and Islamic Practices 
H3: There is a relationship between SIC programme and Academic Performance 
H4: There is a relationship between Islamic Belief and Academic Performance 
H5: There is a relationship between Islamic Practices and Academic Performance 
 
The correlations found in regard to the current research hypotheses are depicted in Table 5 and 
Table 6. 
 











1 -0.035 -.469** -0.075 
Sig. (2-tailed)   0.696 0.000 0.576 
N 58 58 58 58 
Pearson 
Correlation 
-0.035 1 .542** .492** 
Sig. (2-tailed) 0.696   0.000 0.000 
N 58 59 59 59 
Pearson 
Correlation 
-.469** .542** 1 .372** 
Sig. (2-tailed) 0.000 0.000   0.004 
N 58 59 59 59 
Pearson -0.075 .492** .372** 1 





Sig. (2-tailed) 0.576 0.000 0.004   
N 58 59 59 59 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
Table 6 Model Summary 






SIC and IB .492a .242 .229 .24279 
SIC and IP .372a .139 .124 .34163 
SIC and AP .075a .006 -.012 .704 
IB and AP .035a .001 -.017 .28043 
IP and AP .469a .220 .206 .32356 
 
H1- There is a relationship between the SIC Programme and Islamic Beliefs (IB). 
 
The Pearson Correlation coefficient is positive (0.492) indicating a positive relationship 
between SIC and IB. As hypothesised, the increased perception in the SIC programme is 
associated with higher levels of Islamic beliefs. The size of the value of Pearson Correlation (r) 
shows that there is a medium correlation between the two variables (0.492), suggesting that 
there is a moderate uphill relationship between the SIC programme and IB. Regarding the 
coefficient of determination, these two variables that correlate (r=0.492) share only 24.2% of 
their variance. This denotes that the SIC programme helps to explain 24.2% of the variance in 
the respondents’ score on the Islamic Beliefs scale. The 2-tailed significance test is 
p=0.000(p<0.05), showing that the relationship between the SIC programme and IB is 
significantly related. 
 
H2- There is a relationship between the SIC Programme and Islamic Practices (IP)  
 
The Pearson Correlation coefficient is positive (0.372) is indicating a positive relationship 
between the SIC programme and IP. This means that those respondents who have perceived 
that the SIC is highly beneficial, have high Islamic practices in their lives. The size of the value 
of Pearson Correlation (r) shows that there is a medium correlation between the two variables 
(0.372), suggesting that there is a medium uphill relationship between the SIC programme and 
IP. Regarding the coefficient of determination, these two variables that correlate r=0.372 share 
13.9% of their variance. This means that the SIC programme helps to explain nearly 14% of 
the variance in the respondents’ score on the IP scale. The 2-tailed significance test is p=0.004 
(p<0.05), showing that there is a significant positive relationship between the SIC programme 








H3- There is a relationship between the SIC Programme and Academic Performance (AP) 
 
The Pearson Correlation coefficient shows that there is a negative relationship between the SIC 
programme and AP. This indicates that the high scores in the SIC programme are negatively 
associated with the low scores in AP. However, the size of the value of Pearson Correlation (r) 
shows that there is very weak, negative correlation between the two variables (-0.075), 
suggesting that there is a low inverse relationship between the SIC programme and AP. Even 
though there is a negative relationship, the degree of the negative direction is very low. In 
relation to the coefficient of determination, these two variables that correlate r=-0.075 share 
only 0.6% of their variance. This means that the SIC programme helps to explain only 0.5% of 
the variance in the respondents’ score on the AP scale. The 2-tailed significance test is p=0.576 
(p>0.05), showing that there is no significant relationship found between the SIC programme 
and AP. This is particularly due to the incompatibility of measurement used to measure the 
relationship between the SIC programme and academic performance (AP). The perception of 
the SIC programme is a subjective multiple-item measurement, while on the other hand, the 
CGPA measurement of AP is an objective single-item measure. 
 
H4- There is a relationship between IB and AP  
 
The Pearson Correlation coefficient is negative (-0.035), indicating a negative relationship 
between IB and AP. However, the size of the value of Pearson Correlation (r) shows that there 
is a very weak correlation between the two variables (-0.035), suggesting that there is a low 
inverse relationship between IB and AP. With regards to the coefficient of determination, these 
two variables that correlate r=-0.035 share only 0.1% of their variance. IB helps to explain only 
0.1% of the variance in the respondents’ score on the P scale. The 2-tailed significance test is 
p=0.696 (p>0.05), showing that there is no significant relationship found between IB and AP. 
 
H5 – There is a relationship between IP and AP  
 
There is a negative relationship between IP and AP as shown by the Pearson Correlation 
coefficient, which is -0.469. It indicates that the high scores in IP are associated with the low 
scores in AP. The size of the value of Pearson Correlation (r) shows that there is a medium 
correlation between the two variables (-0.469), suggesting that there is a medium inverse 
relationship between IP and AP. With regards to the coefficient of determination, these two 
variables that correlate r=-0.469 share 22% of their variance. IP helps to explain 22% of the 
variance in the respondents’ score on the AP scale. The 2-tailed significance test is p=0.000 
(p<0.05), showing that there is a significant, negative relationship between IP and AP. This 
result is, likewise, nullified due to the incompatibility of IP and AP measurement. Theoretically, 
it should support the relationship, but this research has been unable to prove that there is a 
positive relationship because of the instrument has not been compatible. In other words, the IP 
is a subjective multiple-item measurement, while on the other hand, the CGPA measurement 
of AP is an objective single-item measurement. 
 
 




RESEARCH FINDINGS  
 
The main objective of this study is to propose an Islamic Spirituality Model using the Sharing-
is-Caring (SIC) programme do develop spirituality among students. The research has 
hypothesised that SIC programme can improve students’ Islamic spiritual values and academic 
performances.  
  Firstly, the study has found that there is a positive relationship between the SIC 
programme and Islamic beliefs (IB). Thus, it can be concluded that SIC programme has assisted 
the students to improve their Islamic beliefs. This is because SIC programme have been taught 
students about religious values that can enhance their beliefs in God. This is in line with the 
finding by Taylor (2002), Antrop-González et al. (2007), Bonderud and  Fleischer (2004), Elder 
and Conger (2000), and Williams et al. (2002).  Secondly, there is a positive relationship 
between the SIC programme and Islamic practices by the students where respondents who have 
perceived SIC is highly beneficial adopt more Islamic practices in their lives. This is consistent 
with Salasiah et al. (2012) who viewed that adopting some Islamic practices has given a positive 
impact to the students.  Thirdly, the research has expected that there is a positive relationship 
between the SIC programme with the academic performances of students. However, the results 
of this studies have failed to actualise the expected positive relationship as the study has found 
that there is a negative relationship between the SIC and the academic performances. The result 
has mainly been due to the incompatibility of measurement used, namely the subjective 
measurement has been used for the SIC programme while the academic performance has used 
the objective measurement (CGPA). Similarly, the incompatibility of measurement has resulted 
in the negative relationship between Islamic beliefs and Islamic practices in relation to the 
academic performances of the university students. This result is consistent with many studies 
which revealed that there is no significant correlation between religiosity, religious 
commitment, and academic performance (Nadiyah et al., 2005; Taghavinia and Motavassel, 




For future research, there are a few suggestions offered here. Firstly, future research should be 
done on the effectiveness of any spirituality programmes by making a comparison before and 
after attending such programmes or a comparison between students who attend the programmes 
and those who do not.  Secondly, future research could also use a qualitative method next to the 
quantitative one in order to obtain the personal views of participants with regards to religious 
beliefs and practices. This is because pieces of information obtained from personal interviews 
are more detailed compared to the choices used in questionnaires. This is particularly important 
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